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INTRODUCTION
Welcome to this presentation on 
education in the 21st Century, 
specifically learning spaces. 

Before we get underway, I’d like to add a 
personal note. This is my first 
presentation to you all on the interesting 
aspects of learning spaces. In delivering 
this artefact, I have experienced working 
in ALL of these spaces, including the 
strengths and challenges within them, as 
I have undertaken to learn a new 
software program as well as covering the 
content!  

So in the context of what we are looking 
at today, I ask that you be patient and 
understanding with the inevitable 
glitches or errors that may occur and I 
welcome any feedback.



In the past, if you were asked to 
define a learning space, it would 
most likely have been how to 
position our tables and chairs, as 
shown in this video.   

As educators, we have moved on 
from these models to spaces 
which incorporate broader and 
more innovative ideas that have 
had a great impact on student 
learning.

https://www.youtube.com/watch?v=5kOh1VYCsRs


What do YOU consider to be a learning space? 

In 21st Century classrooms what, when, how and why we learn are all very 
important aspects of learning. 

But WHERE we learn is also of importance. 

So what are effective learning spaces, what do they look like and how do we 
use them? 

Are they physical, virtual or a mindset? 

What strengths and challenges might these spaces have for both teachers and 
students?   

 Please THINK PAIR SHARE with people sitting near you. 

Please complete the KWHLAQ chart, only answering the K W and L.



K W H L A Q

What do I 
know?

What do I want 
to know?

How do I find 
out?

What have I 
learned?

What action 
will I take?

What new 
questions will 

I have?



THE PERSONAL SPACE

Chatti Integration of communities and services model,2007, referring to 
Wenger, argues that learners are members in multiple knowledge 
communities including learning communities (LC), communities of 
practice (CoP) and communities of interest (CoI). Therefore, central to his 
definition of a PLE is the integration of communities.

Personal learning environment. (2014, September 1). EduTech Wiki, A 
resource kit for educational technology teaching, practice and research. 
Retrieved 03:01, September 18, 2016 from http://edutechwiki.unige.ch/
mediawiki/index.php?title=Personal_learning_environment&oldid=53886.

http://edutechwiki.unige.ch/mediawiki/index.php?title=Personal_learning_environment&oldid=53886


Everyone has a preferred personal space when it comes to learning. Literally, we can take 
this to be a physical space such as your home and sitting at your desk, on the couch, in 
bed. Or at school, for both teachers and students, it can be the classroom, a break out 
space, the library, the reading corner, the playground. 

If we consider it in an educational context, a personal space should be one that sets you 
up for success, however that may look and be it physical or virtual. 

We should consider the personal space to be our mindset for our learning. That is… how 
do we learn best, where do we learn best, what do we need to learn at our best, how will 
we celebrate our strengths in our learning and how will we engage with the challenges 
we encounter in our learning. 

 These are three words I personally focus on when I am learning… 

LEARN     SHARE     INSPIRE 

Recently on my return to study, the unit I was completing required us to set up our own 
Personal Learning Network which is a weekly blog where I reflect on my learning and 
connect with other educators. It is another example of a personal space, as well as being 
part of other spaces that we look at during this presentation. 

 Click here to visit my PLN and I welcome you to leave comments. Note the name?!

https://learnshareinspire.wordpress.com


“Our understanding of learning has expanded at a rate that has far 
outpaced our conceptions of teaching. A growing appreciation for 

the porous boundaries between the classroom and life 
experience…has created not only promising changes but also 
disruptive moments in teaching.” (EDUCAUSE Review, 2012)

This quote from Disrupting Ourselves: The Problem of Learning in 
Higher Education (Bass, 2012), gives a good a reason as any for 
educators to develop a Personal learning Environment [PLE]; a 
space where we can keep up with the experimental modes of 

learning, instruction, changing pedagogy and instructional methods 
that surfaced in 2012. (Morrison, 2013.) 

Debbie Morrison, onlinelearninginsights.wordpress.com/
2013/01/05

http://www.educause.edu/ero/article/disrupting-ourselves-problem-learning-higher-education
http://onlinelearninginsights.wordpress.com/2013/01/05


The quote indicates that an effective 21st Century teacher 
recognises that there are connections between the wider 
community, life experiences and the classroom. We should 
utilise these links to guide us in how best to teach, learn and 
ultimately share. 

A personal learning space is a means of being informed about 
continual changes in pedagogy and keeping up with current 
and innovative teaching practices. It allows us to experiment 
and trial new and different ideas and methods. It is also a 
source of communication. 

But what about students? This next slide outlines the way Tairua 
School in New Zealand enables their students to be effective 
learners within their personal space.



Image taken from Tairua School website, Tairua, NZ.



Teachers and students have strengths and challenges when learning within the personal learning 
space.  

Both: 

* require a framework to be able to expand their knowledge in an area of interest. 

* require appropriate and relevant methods of obtaining information through digital literacy  
(a learning space in itself that we will investigate further and that links all the 6 learning spaces). 

* require the necessary tools to be successful, as the roles of teacher and student are constantly 
evolving. 

* must be adaptable and the able to respond accordingly to their individual personal learning 
needs. 

* can manage their learning at their own pace and with their own skill set. 

* are able to connect with peers, learn and share within a personal space, as well as connect 
with experts/resources in the wider community. 
i.e. a community of learning CoL, a community of practise CoP or a community of interest CoI 

* need to develop effective skills in self-direction, self-efficacy, self-reflection.  
The following taxonomy is a personal example of how you can structure a framework to develop 
these effective skills. 



Self-Reflection
1.   What did I do?
2.   What was important about what I did?
3.   Where could I apply this in other areas?
4.   Did I see patterns in my learning?
5.   How well did I achieve my learning and what could I do next?

Self-Efficacy
1. How do I master challenging tasks?
2. How can I develop a richer interest in the task?
3. What do I need to engage more in the tasks?
4. How do I review setbacks and challenges to be more effective?
5. How do I keep myself motivated throughout?

Self-Direction
1. What are my learning needs? 
2. How do I formulate my learning needs?
3. Who can I utilise to help me to meet my learning needs?
4. How do I choose and implement the correct strategies for my learning needs?
5. How will I evaluate my learning outcomes?

Example of my own Personal Learning Space Taxonomy



Teacher Strength Teacher Challenges Student Strengths Student Challenges

Able to monitor the 
students progression.

Separate programs 
for each student

Individual study of 
interest

To self motivate

Able to set digital 
challenges through 

school network

ICT ability and lack 
of ICT infrastructure

ICT ability ICT ability and lack 
of ICT infrastructure

Draw on the 
expertise of 
colleagues

Colleagues not 
willing to share

Can work at their 
own pace 

Unclear 
understandings of 

expectations

PERSONAL LEARNING SPACE TEACHERS/
STUDENTS STRENGTHS & CHALLENGES



APPROACHES, 
 STRATEGIES, RESOURCES

Having differentiated programs for students in order for 
them to get the full benefit of their personal learning 
space. 

Survey teachers and students about their understanding 
of a personal learning space. 

Developing connections through a community of 
learning (CoL), a community of practise (CoP) or a 
community of interest (CoI).



THE eSPACE

These changes catalyzed by technology make it 
clear that the term classroom, at least in its traditional 
sense, can no longer encompass where learning 
takes place. Equally obvious is that the space in 
which learning takes place is no longer just physical; 
it is virtual as well. The virtual space is an entirely 
new environment. Virtual space is any location where 
people can meet using networked digital devices. We 
should understand virtual space in its widest sense, 
referring not just to synchronous, highly interactive 
functions (such as chat, blogs, and wikis) but also to 
asynchronous functions such as e-mail and 
discussion threads.
Unlike physical spaces, virtual spaces come and go. 
They can be spontaneous as well as deliberate, 
synchronous or asynchronous. Participants and their 
relationships in the virtual learning space can shift 
rapidly. Participants can also multitask, "inhabiting" 
more than one virtual space at a time. As networking 
technology matures and costs for devices such as 
laptops and handhelds decline, these virtual spaces 
play an increasingly larger role in all aspects of 
higher education.

Malcolm Brown, Dartmouth College
http://www.educause.edu/research-and-publications/
books/educating-net-generation/learning-spaces



To define or describe a virtual space or eSpace, we can look at 
WEB 2.0 technology. 

As defined by dictionary.com. Web 2.0 is ‘a second generation in 
the development of the World Wide Web, conceived as a 
combination of concepts, trends, and technologies that focus on 
user collaboration, sharing of user-generated content, and social 
networking.’ 

How many examples of Web 2.0 can you write down in 1 
minute? 

Did you have mostly social sites or educational ones? 

This next slide is just a small sample of what is out there for our 
eSpace learning.

http://dictionary.com




The eSPACE is a way to move from traditional teaching/learning to working in 
a digital manner that is meaningful, engaging and connected. It opens up a 
myriad of opportunities to learn from others all over the world. 

Being such a vast resource, Web 2.0 technology plays an important role in 
our eSpace learning. Although it is quite daunting with the volume of 
information available, it is also amazing that we can access so much at the 
touch of our fingertips.  

But with that comes the questions, “How do I sort it or file it?” and “Where 
do I find it when I need it?” 

There are many apps and websites specifically designed to curate the 
information that we find. Exploring and experimenting with these to find what 
works best for teachers and students is another valuable learning point within 
this space. 

The next slide showcases some popular sites used in education. They include 
diigo, elcurator, evernote, dipity and pinterest.





STRENGTHS/CHALLENGES OF eSPACE 
LEARNING FOR TEACHERS & STUDENTS

STRENGTHS 

An eSpace allows teachers and students to be actively co-creating their own knowledge. 

Allows teachers and students to have an instant connection with anyone, anywhere, anytime. and develop an online portfolio. 

Teachers and students can learn/teach together as they investigate what works and doesn't work within their eSpace 
(collaborating and cooperating). 

Teachers and students can develop an online portfolio which is easily transferable when movie schools, states, countries etc. 

CHALLENGES 

Important for teacher and students to understand how we leave a digital footprint and to have continued discussion about 
cybersafety. 

Teachers and students need to constantly stay up-to-date with their skills/knowledge as the volume of information is ever 
increasing. 

The need for teachers and students to manage their own information gathering and curating. 

References and sources of information/data can easily disappear so are not always a reliable resource.



APPROACHES, 
STRATEGIES, RESOURCES

Survey parent/student body on feasibility of leasing or purchasing ICT devices for the betterment of the 
students’ education. 

Form an ICT action group within the school community to decide on a policy regarding the Bring Your 
Own Devices (BYOD) initiative i.e. choice of device, wireless connection, firewalls, cost etc 

Utilise the parental body as a resource for ideas, information and purchasing on a variety devices. 

Search out schools and teachers using innovative eSpace learning and set up a mentoring program. 

Click here for an article Victorian teachers Emily Fintelman and Erin McNamara wrote about their 
experience of the introduction of a whole school BYO iPad program. 

TWITTER provides an amazing resource for teachers to connect to educational forums, resources, chats 
etc. Students can also be involved in tweeting their activities and their learning to the school and wider 
community. 

Educators who use TWITTER in an interesting way are @misskyritsis, @stevebrophy3, @mr_aylen 

An educational community that tweets out on Sunday evenings at 8.30pm AEST is #aussieED with 
discussions on a variety of topics. 

https://dltv.vic.edu.au/sites/default/files/dltv_journal_2_2.pdf


GROUP, COLLABORATIVE AND 
COOPERATIVE LEARNING SPACES

 All co-operative learning methods share 
the idea that students work together and 
are responsible for one another’s learning 
as well as their own. STL also 
emphasises the use of team goals and 
collective definitions of success, which 
can only be achieved if all members of 
the team learn the objectives being 
taught. That is, in Student Team Learning 
the important thing is not to do something 
together but to learn something as a 
team. (Slavin,Robert E. 2010) 



I believe that each one of these three learning spaces are valid, useful and have merit within a school as children work together 
with their peers and teachers work together with their colleagues on a daily basis. Teachers and students already have a 
familiarity with these spaces so there is a level of understanding in how they work. 

They are also definitely interconnecting. For them all to be effective learning spaces, I think it is important to set up group work 
as the introduction or foundation “space”. Then as everyone becomes more familiar, comfortable and understanding of the 
framework and expectations, they can move into the cooperative “space”. When there is a culture of confidence, respect, trust 
and motivation set up everyone can comfortably move into the collaborative “space”.  

All three spaces are fluid and can be chosen depending on task, activity, outcomes expected etc. 

The success of all three spaces is very dependant on the social structure of the classroom and the school. 
To break this down some more, and using the students as the example… 

Firstly, 
Group Learning is the introduction for children to learn how to work with others in small groups (maybe 4-6), share, take turns, 
receive structure and guidance from the teacher to learn/do a specific task 
Mostly teacher driven with little student input 
Successful through individual input 
Reading Literature Circles may be an example of this 
Many schools already implement these in a variety of forms in their Literacy programs 

Secondly... 
Cooperative Learning is where children can build upon the skills learnt in group work to work in pairs or smaller groups 
(maybe up to 4), take on more individual responsibility, still receive structure and guidance from the teacher 
Mostly teacher driven but with some student input 
Successful when each child participates  
Maths Reasoning activities may be an example of this 
Schools such as Serpell PS in Melbourne have implemented a Maths Reasoning program from the early years through to Year 6 
and have seen a definite improvement in student ability 

Lastly... 
Collaborative Learning allows children to again build on skills learnt from both previous learning experiences but take on more 
personal learning initiatives, receive some structure and guidance from the teacher but steer their own learning from their 
personal interests, experiences, knowledge, strength etc  
Mostly student driven but with some teacher input 
Successful when all children work together 
Philosophy lessons may be an example of this and again Serpell PS has implemented such a program from P-6



A school that is demonstrating a successful model of effective group, 
collaborative and cooperative learning spaces is The College Preparatory 
School in Oakland, California. 

The Harkness Table Discussion Model is an effective and simple way to see 
how students are engaged and also an excellent source of reflection and 
assessment over the course of a topic, a particular program or even a term, 
semester or year.  

I have included a blank record sheet in Approaches, Strategies, Resources.

http://www.rhscontentliteracies.org/speaking-and-listening/harkness-discussions
https://www.youtube.com/watch?v=rWEwv_qobpU


STRENGTHS/CHALLENGES OF GROUP, 
COLLABORATIVE AND COOPERATIVE 
LEARNING SPACES FOR TEACHERS & 

STUDENTS
STRENGTHS 
Teachers and students have the opportunity for engagement, improvement and success in a 
structured scaffolded ‘space’. 
Teachers and students already have some knowledge of working within these spaces so they have 
a level of familiarity  
Working within these spaces allows teachers and students to pursue personal interests and goals. 
Interacting within these spaces develops life skills that can be used throughout education and 
into future workplaces. 

CHALLENGES 
Teachers and students may be reluctant to try new ideas, models, experiences within these 
spaces or even in trying to work within these spaces. 
There is a level of vulnerability that needs to be overcome to feel comfortable working within 
these spaces. 
Setting up successful structures/frameworks is a trial and error process and requires a level of trust 
and respect by all involved. 
Overseeing and measuring how each teacher and student is being heard, that they have equal 
input, that they feel valued and that they have a measure of success.



APPROACHES, 
STRATEGIES, RESOURCES

Identify other schools that have innovative group, collaborative 
and cooperative learning programs and set up a mentoring 
program.  

Organise collegial visits within your own school with lessons 
demonstrated by leading/senior teachers. 

Develop a whole school program on mindset, affirmations, etc to 
enhance a culture of confidence, trust, respect and integrity. 

Click here to view a BLANK HARKNESS ASSESSMENT

http://www.edutopia.org/pdfs/stw/edutopia-stw-collegeprepHS-collaboration-harkness-map.pdf


CLASSROOM AND SCHOOL SPACE

Children’s perspectives on aesthetics are 
important for thoughtful inquiry because 
designers of children’s development centers 
are typically using design principles and 
elements that are pleasing to adults. The 
center’s board of directors, administrators, 
teachers, parents, architects and / or interior 
designers may be involved in the design 
process of the center. The children’s 
perspectives on the designed classroom is 
often overlooked in the design-decision 
making process. This is unfortunate because 
young children are passionate observers of 
the environment and, as such, their reports of 
preferences for interior design principles and 
elements are important to understanding their 
perceptions of the classroom environment.               
(Read, Marilyn A. 2010)



Of all the six learning spaces, this is the easiest to understand as it is tangible. However, to 
be an effective learning space, it also requires forethought, imagination and definitely 
structure. It is also imperative that children have a voice, as described in the previous quote 
from Marilyn A. Read. 

In the biography written about David Thornburg, an award-winning futurist and author, as 
described on  THE THORNBURG CENTRE website, it states that…  

His educational philosophy is based on the idea that students learn best when they are 
constructors of their own  knowledge. He also believes that students who are taught in ways 
that honor their learning styles and dominant intelligences retain the native engagement with 
learning with which they entered school. A central theme of his work is that we must prepare 
students for their future, not for our past. 
In addition to his work with technology, David also consults on the relationship between 
classroom design and learning.     

This article by Core Education in New Zealand, undoubtedly influenced by the writings of 
David Thornburg, describes an innovative 21st Century classroom model they developed.  

Margaret River Primary School in WA has undergone a redevelopment of their learning 
spaces and has incorporated this model into their classrooms throughout the school.

http://www.events.core-ed.org/sites/events.core-ed.org/files/Caves-campfires-wateringholes.pdf


The four centres for learning within each classroom are: 
Caves 

Campfires 
Mountaintops 
Waterholes 

Each has a specific purpose, as outlined above and the students can decide 
which space they would like to work in to maximise their learning on a 

particular subject or activity. 



CampfireCampfire

WaterholeCave

Mountaintop

Ms Guilietta Downing’s Year 3 classroom at Margaret River Primary School.



STRENGTHS/CHALLENGES OF THE 
CLASSROOM AND SCHOOL LEARNING 
SPACE FOR TEACHERS & STUDENTS 

(M3 LEARNING ENVIRONMENT)

Ms Downing completed a PMI chart (Plus, Minus, Ideas) 
with the students after a few weeks in her class. This 
addresses the strengths and challenges from their 
viewpoint.                                             

Their responses are as follows…



M3 LEARNING ENVIRONMENT 

PLUS 
 • We get to change places every day. 
 • Everyone has a turn sitting in different areas. 
 • We can use jengas in different ways, such as using them as seats. 
 • The seats are more comfortable – they’re foam and fabric rather than plastic. 
 • The furniture can be used in different ways and combinations. 
 • The desks are writable – you can write on them with whiteboard markers and work out maths problems or when doing other activities. 
 • The tiered seating is more comfortable than sitting on the mat. 
 • We have a choice of different types of seating. 
 • It looks better than the old furniture, it’s cleaner and it’s easier to clean. 
 • It can be moved more easily. 
 • The bench seating is not only a seating area, but it also has storage under it. 

MINUS 
 • The stools can be distracting, because sometimes we keep spinning around on them instead of doing our work. 
 • Some students find the Miss Shape Cube seats a little high. 
 • The Miss Shape Cube seats take up more room. 
 • Sometimes it gets annoying when you have to adjust the stool heights. 
 • Sometimes we fight over the furniture. 

IDEAS 
 • We could make a little cave out of the jengas and use that as a quiet area to work. 
 • We could make campfires using the Miss Shape Cubes to share and collaborate. 
 • One bench could be at the front of the room and be used for more seating when we’re on the mat.  
 • We could try to arrange the tiered furniture into different shapes. 
 • We could also try to arrange the computer desks into circles and see if it’s easier to help each other when using computers for different 

class activities or …  
 • try out the rectangular desks as computer desks. 



Students’ Classroom Designs
When new classrooms or spaces within a school are being considered, 
student voice in the design and functionality is also important. They are 
using these spaces daily and have amazing insight into what they like and 
don't like. 

It is also a wonderful learning activity to integrate into many curriculum 
areas. 

After reading Contemplating Design: Listening to Children’s Preferences 
about Classroom Design (Read, 2010) I was interested in seeking out my 
own student designed classrooms. 

I interviewed four students at various year levels and asked them to be 
creative and imaginative and design their ideal classroom. My writing is 
exactly how they verbally described their classroom to me. Interestingly, 
they only saw strengths and no challenges!



MIKAYLA AGE 5 FOUNDATION 
“A round classroom so it is different and it doesn’t have corners. 

Round tables so they match the room and everyone can see everyone.  
An art table so we can go there and make things. 

Lots of colourful walls and windows so we can see things outside. 
A mat with lots of cushions so we can sit on the floor and it is comfortable. 

Cushions are colourful too, please.” 



ANDY AGE 6 FOUNDATION 
“Blue doors to come in and out because it is a nice colour. 

Green circle mats to sit on. 
Triangle shape big corner so we can sit and read under a tent. 

A big tv for big books. 
One magic table - when people sit there more tables will come out. 

Triangle shape space to put our bags.” 



KEELY AGE 11 YEAR 5 
“Go in rooms that feel a bit like home. 

I’d like a space that comforts me, like beanbags. 
Where I’d like to go to have fun and learn at 

same time. 
Have full length windows so there’s not a feeling of  

being enclosed. 
Colourful tables, carpet and beanbags. 

Vibrant wall colours like blue, yellow, green. 
Round tables so everyone can see each other  

and collaborate. 
A reading corner to relax and read.” 



ABBIE AGE 15 YEAR 9 
“I prefer a single classroom but with  

opportunity to open it up into 
larger rooms for special activities. 

I’d like triangular tables. 
You can twist/angle tables so that everyone 

can face boards. 
 No-one has their back to the board and  
they don’t need to turn uncomfortably. 

Have glass on walls to be able to write on  
so when you run out of whiteboard  

space you can keep writing on the walls. 
Have a break out space so you can stay  
connected to the class but be outside. 

Lots of cushions.” 



APPROACHES, 
STRATEGIES, RESOURCES

Involve students in the design process of their own learning environments, as seen in the 
previous four slides. Design innovative lessons around the Australian Curriculum to 
incorporate this activity. 

Fundraise to purchase the innovative furniture that compliments the designs the students 
have been involved in creating in order to supplement an effective learning environment. 

Reading this article on establishing FLEXIBLE LEARNING SPACES                                                           

Sourcing companies that provide solutions regarding the consideration of sound when 
planning new spaces.  ACOUSTIC SOLUTIONS                                                                                                         

Connecting with teachers who already implement these educational innovations.                 
See Emily Fintelman.                    

Books for further reading by David Thornburg include: Campfires in Cyberspace and 
From the Campfire to the Holodeck: Creating Engaging and Powerful 21st Century 
Learning Environments 

https://www.eduweb.vic.gov.au/edulibrary/public/govrel/ber/2011/berflexiblespace.pdf
http://www.lotusdoors.com.au/news/110/Open_Plan_Classroom_Acoustics
http://mrsfintelmanteaches.global2.vic.edu.au/2016/07/18/campfires-in-cyberspace-creating-classroom-spaces-for-learners/


BEYOND THE 
CLASSROOM SPACE

…education must become more open, using a range of 
resources much wider than public infrastructure, taxpayer’s 

money, contracted parental obligations and the skills of 
increasingly worn-out professionals. It must be able to use 

human, financial, social, cultural and informational 
resources from the the whole of society to stimulate and 

develop young people’s ability to learn and understand for 
themselves. This learning will not take place only inside 

schools and colleges, but in communities, workplaces and 
families. It requires a shift in our thinking about the 

fundamental organisational unit of education, from the 
school, an institution where learning is organised, defined 
and contained, to the learner, an intelligent agent with the 
potential to learn from any and all of her encounters with 

the world around her. 

Taken from Bentley, Tom. Learning Beyond the Classroom: 
Education for a Changing World, Introduction, 2012 



Imagine if you could go to school and get ‘dirty’! Imagine if your classroom was not inside a building. Imagine 
yourself as one of these students…  

This video shows us a wonderful approach that some kindergartens are taking around the world to move beyond the 
classroom to give their students experiences they may not have in their daily lives, especially if they grow up in inner 
city areas. It allows freedom to experience and experiment in a safe and fun environment within an educational 
framework. 

Schools with kitchen gardens, innovative playgrounds, annual camp and outdoor education programs for various year 
levels are all valid examples of moving beyond the classroom. 

However, working beyond the classroom space can be more than stepping outside a building. In 21st Century 
education it is about making connections to people, places and resources that you can access locally as well as 
globally. 

It is having programs in schools that enhance these connections by engaging with the wider community, searching out 
new and innovative ways of seeking knowledge and wisdom and utilising the www. 

Working beyond the classroom space should be more than organising incursions and excursions. It should be 
developing relationships that allow ongoing learning experiences and mentoring programs for teachers and students. 

Learning life skills through involvement in all manner of community initiatives is also a benefit to students and one 
that teachers play an important role in imparting and modelling. 

Learning beyond the classroom allows an element of fun to become part of student learning whilst engaging with 
different activities that are beyond the norm of the usual day-to-day classroom while addressing curriculum outcomes.

https://www.youtube.com/watch?v=EVsZ2saR5Ic


Taking learning beyond the classroom, with pre-
service teachers, is an innovative program from 
Canada.  
Breaking the mould of K-12 classroom-based teaching and learning is what the University of British Columbia’s Teacher 
Education Community Field Experience is all about. Increasingly, educators are pursuing opportunities that take them 
beyond familiar school contexts into alternative, rural, international and non-school-based contexts. The focus on 
beginning a teaching career in a classroom similar to the one in which one was educated has expanded to a much 
broader view of where teaching and learning take place and also where a Bachelor of Education can lead.

Taken from Wendy Carr, EdD, Director of Teacher Education at The University of British Columbia.
Article in Education Canada, Fall 2016, Volume 56, Issue 3.



A PERSONAL REFLECTION 

In 1989 - 1992 I taught in a Year One class in Perth, Western Australia, which was in close proximity to the University of WA.  

We had parents from many cultural backgrounds as well as parents from many professions and backgrounds with varied interests, skills and 
experiences to share. 

 With such a wealth of knowledge at my fingertips (and with no computers or www to access!) I wanted to offer my students experiences “beyond 
the classroom”. 

I implemented a program called VIP.  That is, VERY IMPORTANT PARENTS.  

By utilising my parental body I was able to expose my five and six year old students to some wonderful learning opportunities. 

For example, they had an insight into the legal profession when we ‘arrested’ a student for running on the verandah, took him into the Supreme 
Court of WA and stood him in the docks while the ‘judge’ and ‘jury’ heard his case from a legal team of two parents who taught the children how 
the system worked and what each role entailed. 

We wrote our own class jingle (group, cooperative and collaborative work being very evident) and went to a recording studio where children were 
involved in singing, recording, mixing, producing and packaging our class cassette (yes, good old days!) which we then played over the 
loudspeaker at school on our return and sold the copies to our class parents to donate the money to a fundraiser we were doing within the school 
for the Royal Flying Doctor Service. 

We went into a city skyscraper office to watch a video of a mining site being blasted and were then taken into a laboratory where the children 
sorted minerals, looked through microscopes, learnt what each mineral was used for, packaged them up for testing for another lab and took home 
samples of rocks (which the Art teacher then used for painting and they were put into the school garden). 

We had a cooking class in a family home, an art lesson in a studio, a tour of a physiotherapy clinic incorporating a lesson on back care and a visit 
to both a dental clinic and a GP clinic where the students were able to touch and use instruments which helped alleviate anxiousness when visiting 
in future. 

All of these activities were very cost efficient as on many occasions, the parent organised the bus transport through their business or company. 

There was also excellent support from colleagues and administration, who at first thought that the program was better suited for a higher year level, 
as they were wary of Year One students being able to engage with the content. The students were VERY engaged with ALL the content.



STRENGTHS/CHALLENGES OF THE 
BEYOND THE CLASSROOM LEARNING 
SPACE FOR TEACHERS & STUDENTS

STRENGTHS 

exposure to new sights, sounds, experiences, people, cultures that they may not have in their day-to-day lives….Life 
Skills. 

opportunities to explore the local and wider community, involvement in community initiatives. 

awareness of social justice issues and being able to make a difference by getting involved. 

opportunity to connect with teachers and students all around the world working on like-minded projects. 

CHALLENGES 

duty of care when outside of school, ensuring proper protocol of adult/child supervision and safe practices. 

cost of extra curricular activities (however, innovative fundraising easily turns this into a strength. 

relevance to overall curriculum i.e what are the outcomes being addressed in relation to the Australian Curriculum. 

being able to manage the time it takes to discern all the information at your fingertips that allows you to look beyond 
the classroom.



APPROACHES,  
STRATEGIES, RESOURCES

Primary Schools, Secondary Schools and Tertiary Institutions working together to use resources 
that are available i.e. science labs, swimming pools, farms, food technology labs, concert halls, 
ICT labs, design and technology labs (woodwork, metalwork) and so on 

Community involvement i.e. art galleries, museums, fire stations, VCAL to develop ongoing 
mentoring programs rather than one off visits. 

Find out what skills, professions, interests lie within the parental body and utilise them as a 
valuable resource. This is a great strategy for community involvement as well as increasing self-
esteem of students whose parents get involved (and for the parents themselves). Start your own 
VIP Program. 

Community service in local area to gain an understanding of and be involved in social justice 
issues. Reach out to organisations, especially small scale not-for-profit ones. Within my own son’s 
school I made connections with St Kilda Mums, Sleepbus and Four Golden Hearts who all 
welcome school involvement. The students were highly motivated to ‘make a difference’. 

Overseas connections to schools who would benefit from donations of books, stationery, sports 
equipment or trips to build schools, wells, etc to foster an understanding of “giving back”.



THE LIMINAL SPACE
The liminal state can be seen to perform a progressive 
function which begins with the encountering and 
integration of something new. This subsequently entails a 
recognition of shortcomings in the learner’s existing view 
of the phenomenon in question and an eventual letting 
go of the older prevailing view. At the same time this 
requires a letting go of the learner’s earlier mode of 
subjectivity. There then follows an envisaging (and 
ultimate accepting) of the alternative version of self 
which is contemplated through the threshold space, the 
learner’s ‘emergent being’ as Blackie et al. (2010) 
portray this. This involves a ‘re-authoring’ of self 
according to Ross (2011), or ‘undoing the script’. 
Learning in the liminal space further entails the 
acquisition and use of new forms of written and spoken 
discourse and the internalising of these. In its more 
frustrating manifestations it can be experienced as a 
suspended state in which understanding approximates 
to mimicry or lack of authenticity. It can be unsettling, 
experienced often as a sense of loss, as prevailing earlier 
conceptual views, and earlier states of subjectivity, are 
relinquished. 

Liminality Close-Up, Ray Land, Durham University UK.



The Liminal Space, as with The Personal Space, is difficult to comprehend as it is not a tangible 
learning space. The Liminal Space is an abstract space but one that is inhabited by teachers and 
students on a continuous basis in all contexts of education and life. 

 A visual representation might be to think of crossing over a bridge. You know what is on the side 
where you stand but you don't always know what is on the other side.                                                                           

Would you walk across to find out? 

Another visual representation of The Liminal Space is taking a leap of faith. You are safe when you 
are on one side and you know you’ll be safe on the other side but you have to let go to make it 
over.                                                       

Would you take the risk and let go? 

For students, another simple visual representation of stepping stones may help them to understand 
this liminal space. You have to take steps to get across and you might fall off but you can get back 
on and keep going. 

Would you keep taking steps to get across, even if you fall off? 

How do we help teachers and students to ‘walk across’, ‘let go’ and ‘keep going’?



In both The Personal Learning Space and The Liminal Learning Space mindset and risk 
taking are connecting factors. Both spaces require trust, respect and support within the 
school for teachers and students to achieve success. 

The Liminal Space is an uncomfortable space as there is a very real sense of the 
unknown. The question at the forefront would be “What is next?” or “Now what?”. 

 Teachers and students don't always know that answer and it is developing a culture 
within the classroom and the school to say “I don't know. How can we find out?” that 
allows for everyone to be comfortable within this space and work effectively and 
successfully. 

Using the visual representations, a bridge guarantees you can get to the other side, if you 
choose to keep walking. 

Taking a leap of faith does not guarantee you will make tit to the other side but if you 
take a risk you could make a significant gain. 

Stepping Stones allow you to also take a risk but you know you can get straight back up 
if you don't succeed.



“… It is when you have left the tried and true, but have not yet been able to 
replace it with anything else.  It is when you are between your old comfort 
zone and any possible new answer. If you are not trained in how to hold 

anxiety, how to live with ambiguity, how to entrust and wait, you will run…
anything to flee this terrible cloud of unknowing.” - Richard Rohr 

Taken from Psychology Today, Carrie Barron M.D. Creativity and the Liminal 
Space, Tolerating the transition can take you to a better place.

Working within the Liminal Space, whilst daunting to many, is also 
the space where ‘ah ha’ moments are plentiful. 
Rather than wanting to “run” as the above quote states, there is the 
possibility to nurture confidence in taking on the unknown, taking on 
new challenges, taking a risk.  
Nothing is more satisfying than seeing someone realise they have 
mastered a new skill or understood a new concept and then be able 
to share the new found knowledge with their colleagues or peers. 
That is to LEARN  SHARE  INSPIRE.



All too often teachers and students expect that we need to know 
the outcome or result we want before we try to achieve it. 
As a teacher, I believe that hearing a student say “I don't know what 
to do” or “I don't know how to work it out” allows for valuable 
lessons. It gives opportunities to explore, take risks, perhaps fail and 
then learn from that failure, try again and perhaps succeed. 
Within the Liminal Space it is possible to not always succeed but 
having an understanding of the process and using it in a different 
way is valuable learning in itself. 
Resilience is also an important skill to teach students and one that 
is needed within the Liminal Space. If a safe culture is developed 
within a classroom and a school to allow students to celebrate 
failure and success, what powerful learning and achievements 
would develop.



STRENGTHS/CHALLENGES OF THE 
LIMINAL LEARNING SPACE FOR 

TEACHERS & STUDENTS
STRENGTHS 

Developing risk taking strategies and resilience skills. 

Opportunities for regular ‘ah ha’ moments.   

Developing a culture within the school of an ‘I CAN DO IT!’ attitude with innovative programs 
such as Philosophy, Affirmations, Mindsets. 

CHALLENGES 

Setting up a school culture that fosters risk taking and resilience strategies and skills. 

Developing opportunities for children with learning difficulties to work comfortably within this 
space.  

Sourcing suitable programs that compliment the school policies and the learning needs of 
children.



APPROACHES,  
STRATEGIES, RESOURCES

Implementing a whole school Mindset program to develop 
motivation, productivity and success. See Kilvington Grammar 
in Melbourne and Mindset For Schools Program Brainology by 
Carol Dweck. 

Implementing a whole school Philosophy program to develop 
and extend critical and ethical thinking skills. It also provides 
the opportunity to improve speaking and listening skills. For 
further information  The Philosophy Club and this ABC Report.  

Implementing a whole school Affirmation program to enhance 
the development of positive self-belief. See Tairua School in 
New Zealand.

http://kilvington.vic.edu.au/growth-mindset/
https://www.mindsetworks.com/programs/brainology-for-schools
https://thephilosophyclub.com.au
http://www.abc.net.au/radionational/programs/philosopherszone/teaching-children-to-be-philosophers/3179242
http://tairuaschool.com/affirmations-time/


CONCLUSION

Our acquisition of knowledge and 
information is constantly changing 
and improving so as is colloquially 
said, “it takes a village” to keep up! 

All learning spaces have value and 
merit in every day education. 

Teachers and students should always 
be encouraged to source out new 
ways of learning and teaching and 
being able to share that in a myriad of 
learning spaces is a wonderful 
opportunity of the 21st century 
classroom.



Look at where we’ve 
come from in education 
to where we are heading.



I believe that all the learning spaces we have looked at are linked in some way. 
Something from each space can be taken into another space. 

They all have strengths and challenges and we are not always comfortable within each 
space. We are often challenged in both our thinking and our skill set to work effectively 
within each space. And this can be said for teachers as well as for students. Neither 
really have an upper hand other than the experience and maturity of age. But the 
youngest learner through to the oldest learner can be constantly engaged in any or all of 
the learning spaces we have looked at and as teachers, we can model and guide the 
students through them in a manner that allows them to succeed at their own 
achievement level. 

Setting out a curriculum that enhances our opportunities within each space is certainly 
one of the challenges but one that ultimately will present a positive and rewarding 
outcome for both teachers and students, and become a strength. Working within the 
Australian Curriculum provides the framework required, however, it doesn’t limit 
creativity, imagination and inspiration to “think outside the box”. 

In my opinion, a mark of an ‘educated’ person is one who keeps learning in all manner 
of ways and who sometimes pushes boundaries to achieve amazing results. It is the 
development of a culture of trust, respect, risk taking, resilience and support within a 
school, as mentioned in discussing the Liminal Space, that is important for both teachers 
and students to thrive and to achieve their true potential.



John Marsden, Principal at Candlebark, said in 2011 that ‘we 
should be more conscious of the journey to awareness and 
wisdom instead of concentrating on the journey towards 
knowledge.’ 

And a young student at Fitzroy Community School reflected on 
their learning as ‘I can do this not ooh, this is going to be hard.’ 

I hope these quotes inspire you to take away some ‘aha’ 
moments from today. 

I encourage you to learn, share and inspire!



Socrates

I CANNOT TEACH ANYBODY  

ANYTHING NEW.  

I CAN ONLY MAKE THEM THINK.



REFLECTION

Please reflect on your learning today, completing the 
KWHLAQ chart.



FURTHER RESOURCES

21ST Century KWHLAQ Chart                    

Podcast with Adrian Camm                           

Learning Spaces Framework

http://langwitches.org/blog/2015/06/12/an-update-to-the-upgraded-kwl-for-the-21st-century/
http://www.education.vic.gov.au/school/teachers/support/Pages/innovativelearn.aspx
http://www.scseec.edu.au/site/DefaultSite/filesystem/documents/Reports%20and%20publications/Archive%20Publications/ICT/LOW-LearningSpacesFWork.pdf
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